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I. Background: EMP and Communicative Practices

Preparing students for real communicative practices

 EMP should prepare students to participate in 

medical discourse.

 Medical communication includes written and 

spoken genres.
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II. Key Concepts: Discourse Community and Genre
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Discourse community: 

“groups that have goals or purposes, and use 

communication to achieve these goals” 

(Swales, 1990)

Genre: 

“communication events that recur among [the 

discourse community] members” 

(adapted from Noguchi, 2019)



Developing Awareness that Students Can Apply Later

“What is important is that learners not only understand 

why the target language is used as it is, but that they 

begin to develop their own ‘rhetorical awareness’ that 

they can apply later in the understanding and creation 

of as yet unseen spoken and written texts.”

(Anthony, 2018)
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Core Argument: Case-Report-Like Texts as Clinical 
Context

For this course, genre awareness does not mean only 

recognizing the structure of a case report. It means 

noticing how information and language should be 

reorganized and reshaped when the audience and 

purpose change.
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III. Course Design: Clinical Context for 
Communication Practice

Course Aim: To help students develop ‘genre awareness’ by using 

the same clinical case across different communicative tasks.
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Clinical Context:

Short case-report-like 

articles

Transformation 1: Peer Teaching

Transformation 2: Scripted Role-play

 Second-year pre-clinical medical students

 Eight groups of 14 students

 Seven 90-minute lessons



IV. Transformation 1: Peer Teaching
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Articles published in the “Images in Clinical Medicine” section 
of The New England Journal of Medicine



Introductory Worksheet
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Highlight 
type of 
content

Watch 
Video

Preview 
Vocabulary

Reinforce 
vocab

Reinforce 
content

Highlight 
structure



Peer-Teaching Sessions in Small Groups
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Group Preparation
• Read and understand the article

• Identify key points and terminology

• Research online

• Create an interactive audience-friendly 15-

minute presentation

• Ensure audience can give a short summary 

at the end

Presentation should include:
• Medical terms/concepts (E–J list acceptable)

• Background

• Take-home message



V. Transformation 2: Scripted Role-play

Reshaping the same clinical content for different 
audiences and purposes
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Doctor–Patient Communication Doctor–Doctor Communication



What Students Transform in Script Writing

From the case-

report-like article

To doctor–patient/family 

talk

To doctor–doctor talk

Clinical facts • explain the situation 

clearly

• give a concise 

summary

Findings and 

investigations

• lay-friendly wording • clinical terminology

Clinical course and 

outcome

• show empathy and 

reassurance

• explain reasoning and 

next steps

Medical uncertainty 

or risk

• check understanding • discuss management
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VI. Pedagogical Rationale: From Awareness to Use

Genre awareness is enacted through adaptation 

across tasks.
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 Peer teaching requires explanation.

 Scripted role-play requires adaptation.

 Together, the tasks move students from recognition to 

participation.



What the Shared Case Enabled
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 The case-report-like article 

did not remain a reading 

text.

 It became a resource for 

explanation, pointing, 

checking understanding, 

and negotiating meaning.

Audience Presenters



Multimodal Resources Supported Peer Explanation

 PPT slides on pc/tablet

 Taking notes on tablet

 Airdropping article/slides

 Reading script on  
smartphone

 Audiovisuals from web 
sources
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AudiencePresenters



VII. Conclusions

From genre awareness to student-led language use

 Short case-report-like texts can provide clinical contexts 

for EMP learning.

 Through peer teaching, this context becomes shared 

and is reshaped for different communicative purposes.

 Genre awareness moves from recognition to use as 

students organize information, choose terminology, and 

shape interaction.
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